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Handout: Age 
 
Task 1. Discussion task before going over the slides on “age”. 
Please read the following questions and answer them briefly.  Then discuss your answers in small 
groups. 
1. How old were you when you started to learn your 1st foreign language? Do you think that was 
THE IDEAL/AN APPROPRIATE age or TOO LATE already? Why do you think this? 
2. Can you recall any teaching methods that your language teacher used? Do you think they were 
“age-appropriate”? Why/Why not? 
3. How old were you when you started to learn your 2nd foreign language? Do you see any 
differences in your learning processes that could be attributed to age? 
4. Can you recall any differences in the teaching methods that your 2nd foreign language teacher 
used compared to the 1
st
? Do you think these differences had anything to do with the fact that 
you were older?  
 
Task 2. Discussion task after going over the slides on “age”. 
Please read the following questions and answer them briefly.  Then discuss your answers in small 
groups. 
1. Based on your own experiences and what you heard in the lecture and presentations, what is the 
ideal age for starting to learn a foreign language? Why?  
2. What sort of instruction should a language learner be given at different ages? Be as specific as 
you can regarding the frequency of classes, ratio of communicative/grammar-focused tasks, 
topics to be covered, etc. Use the table below to organise your notes. 
 
Age group Child (under 12)  Adolescent (12-24) Adult (24+) 
Frequency of 
classes 
 
   
Ratio of 
communicative/ 
grammar  
focused classes 
 
   
Topics to be 
covered 
 
   
Etc.    
 
  
Handout: Language anxiety 
 
 
Task 1. (based on Gregersen & MacIntyre, 2014, p.22) 
List ideas as to what can trigger language anxiety in the following group of learners. 
 
ANXIETY TRIGGERS IN ... 
SCHOOL LEARNERS  ADULT LEARNERS  LANGUAGE TEACHERS  
 
 
 
 
 
 
Task 2 (based on Gregersen & MacIntyre, 2014, p.21) 
Step 1. Prepare cards as follows:  
 
When I write in English, I’m most concerned 
about ... 
 
When I read in English, I’m most concerned 
about ... 
 
 
 
When I speak in English, I’m most concerned 
about ... 
 
When I listen in English, I’m most concerned 
about ... 
 
 
 
 
Step 2: Think of your experiences and finish the following sentences. Do NOT put your name on the 
cards. 
 
Step 3: Form groups. Each group will receive one set of cards. Look at the second half of the sentences 
and try to find similarities in the answers. Also, look out for interesting answers. Be ready to report to 
the group. 
 
Step 4. With your group, try to suggest a coping strategy for each distinct source of anxiety that the 
language learner could use to overcome their concerns. Share your ideas with the class. 
 
  
Handout: Language learning aptitude 
 
Task 1. List your ideas below each question. Then discuss your answers in small groups and note any 
similarities and differences in your answers. 
1. What is aptitude? 
 
 
2. What do you think it determines? 
 
 
3. How is aptitude similar to intelligence? 
 
 
4. How is aptitude different from intelligence? 
 
 
5. What aptitude tests do you know? 
 
 
6. What aspects of aptitude do they test? 
 
 
7. Which aspect of language learning aptitude do you think is the MOST indicative of language 
learning success? 
 
 
8. What can aptitude tests be used for? 
 
 
Task 2. Indicate your answer to the following questions by circling ‘Y’ for ‘yes’ or ‘N’ for ‘no’. Be 
ready to justify your answer. 
1. Is language aptitude equally related to L1 and L2 acquisition or is it specific to 
SLA? 
Y N 
2. Does aptitude change? 
 
Y N 
3. Is aptitude methodology dependent? 
 
Y N 
4. Should languages be taught to only those who have sufficient aptitude? 
 
Y N 
5. Should students with different aptitudes be placed into different ‘streams’? 
 
Y N 
6. Can teaching be adapted to aptitude differences? 
 
Y N 
Now discuss your answers in small groups. Try to convince the other members of the group by 
providing justification for your opinion. 
  
Handout: Language learning beliefs 
 
1. What makes a language learner successful? Please list some of the issues that you think are 
important. 
 
 
  
2. What makes language learning difficult? Please list some of the issues that you think are 
important.  
 
 
 
3. Please find a version of the BALLI questionnaire online. Fill in the questionnaire.  
 
Task 1.  
Compare your results in pairs. What are some of the differences and/or similarities?  
Task 2.  
Compare the issues presented in the questionnaire with the ones you came up with above.  
 
 
 
  
Handout: Dyslexia 
 
Task 1.  
Discussion task before going over the slides on “dyslexia”. 
1. Look at the list of 20 symptoms on the next page. Please decide for each one whether it can be a 
sign of dyslexia or not. 
(Solution: They can all be signs of dyslexia) 
Source of symptoms:  
Nijakowska, J., Kormos, J., Hanusova, S., Jaroszewicz, B, Kálmos, B, Imrene Sarkadi, A., Smith, 
A. M., Szymańska-Czaplak, E., Vojtkova, N. (2013). DysTEFL - Dyslexia for teachers of English 
as a foreign language. Self-study course. Retrieved from: http://course.dystefl.eu/  
 
2. Which symptoms did you find the most surprising? Why? 
 
Task 2.  
Discussion task after going over the slides on “dyslexia”. 
1. Watch the video about the “gift of dyslexia”: 
https://www.youtube.com/watch?v=RVseLzwxceM&spfreload=1 
2. In pairs, create mind-maps about the strengths dyslexics have, and how those might be 
exploited in language learning.  
 
 
  
List of symptoms 
 
1. Confusing letters that look similar: d - b; u - n; m – n 
2. Confusing letters that sound similar: v; f; th 
3. Confusing short words: of, for, from  
4. Reading a word correctly and then further down the page, reading it wrong 
5. When reading, having difficulty in following the correct line and frequently losing their place 
6. Reading correctly but not understanding what they are reading  
7. Finding it hard to read aloud 
8. Forgetting to dot the ‘i’s and cross ‘t’s 
9. Forming letters and numbers badly 
10. Using punctuation in the wrong places or not at all 
11. Being easily distracted or having poor concentration 
12. Getting confused between left/right, east/west, up/down, over/under 
13. Having a problem telling the time 
14. Having a problem tying shoelaces 
15. Confusing mathematical symbols (plus/minus etc.) 
16. Having short term memory problems relating to printed words and instructions 
17. Having sequencing difficulties (alphabet, nursery rhymes, months of the year, numbers in 
tables) 
18. Having difficulty in learning multiplication tables 
19. Finding it difficult to find the right word to say  
20. Finding creative solutions to problems easily 
  
Handout: Learning strategies 
 
Task 1.  
Think about the last examination you have studied for. What did you do? List the exact steps you took 
in order to prepare for the exam.  
 
 
 
 
 
Task 2. 
Form groups of three and compare your lists. Choose at least one strategy you have not used or are 
not familiar with. Ask your peers to explain/demonstrate the strategy for you. 
 
 
 
 
 
Task 3. 
In your groups, look at the joint list of strategies. Try to use one of the taxonomies you have learnt 
about and group these strategies into the given categories. Try to reach consensus. 
 
Were there any strategies that you have found difficult to categorize? Why? 
 
 
  
Handout: Learning styles 
 
Task 1. 
Write a paragraph in response to the following question: “How do you like to be taught a foreign 
language?” Describe your preferences. 
 
--------------------------------------------------------------------------------------------------------------------------- 
 
--------------------------------------------------------------------------------------------------------------------------- 
 
--------------------------------------------------------------------------------------------------------------------------- 
 
--------------------------------------------------------------------------------------------------------------------------- 
 
--------------------------------------------------------------------------------------------------------------------------- 
 
--------------------------------------------------------------------------------------------------------------------------- 
 
 
 
Task 2.  
Swap your handout (with the above paragraph) with your partner. Try to identify examples of different 
learning styles in your partner’s writing.  
 
 
Task 3.  
As a follow-up to Task 2, discuss with your partner what you have found. Do these ideas concur with 
your own perceptions of your own learning style? 
 
 
Task 4.  
Design a set of interview questions (minimum 5) to assess language learners’ learning styles. (Choose 
one of the following groups of respondents: secondary school learners or adult language learners.) 
Handout: Second language learning motivation 1. 
 
Please read the following questions and answer them briefly.  Then discuss your answers in small 
groups. 
1. When did you start learning your first foreign language? Why did you start learning it? What are 
some of the common themes in our motivational dispositions concerning CHOICE MOTIVATION?  
 
 
 
2. Thinking of your own experience, what made you keep up with your foreign language studies? What 
factors constitute the EXECUTIVE MOTIVATION for you?  
 
 
 
3. Defining motivation — What is L2 motivation? Try to come up with a possible definition of L2 
motivation by finishing this sentence: Someone is highly motivated to study English if he or she...  
 
 
 
4. Compare your definition with the most popular ones in the field. What similarities and/or differences 
can you find? (See definitions on separate sheet.) 
 
 
5. There is a general consensus in the L2 motivation field that there is no general consensus on the 
definition of L2 motivation. Why do you think this is the case? 
Various definitions concerning L2 motivation 
 
Gardner defines L2 motivation as "the extent to which the individual works or strives to learn the 
language because of a desire to do so and the satisfaction experienced in this activity" (Gardner, 1985, 
p. 10). In his view, L2 motivation consists of three components: (a) effort expended to achieve a goal, 
(b) a desire to learn the language, and (c) satisfaction with the task of learning the language.  
 
Brophy (1987) distinguished between trait and state motivation, the former being more enduring, the 
latter seen as activity-related. 
 
Crookes and Schmidt (1991) expanded the definition of second language motivation and suggested that 
in terms L2 learning both internal and external factors should be considered. The internal attitudinal 
features include interest, relevance, expectancy of success and failures, and outcomes. External 
behavioural characteristics describe a learner who "1., decides to choose, pay attention to, and engage 
in second language learning; 2., persists in it over an extended period of time and returns to it after 
interruption; 3., maintains a high level of activity" (p. 14). 
 
Williams and Burden's (1997) definition of motivation is as follows: "a state of cognitive and 
emotional arousal, which leads to a conscious decision to act and which gives rise to a period of 
sustained intellectual and/or physical effort in order to attain a previously set goal (or goals)" (p. 120). 
 
Motivation (Dörnyei, 1998) is a "process whereby a certain amount of instigation force arises, initiates 
action, and persists as long as no other force comes into play to weaken it and thereby terminate action, 
or until the planned outcome has been reached" (p. 118).  
 
Dörnyei and Ottó's (1998) definition of motivation is: "In a general sense, motivation can be defined as 
the dynamically changing cumulative arousal in a person that initiated, directs, co-ordinates, amplifies, 
terminates, and evaluates the cognitive and motor processes whereby initial wishes and desires are 
selected prioritised, operationalised and (successfully or unsuccessfully) acted out" (p.65). 
 
References:  
Brophy, J. E. (1987). Synthesis of research on strategies for motivating students to learn. Educational 
Leadership, 45, 40-48. 
Crookes, G., & Schmidt, R. (1991). Motivation: reopening the research agenda. Language Learning, 
41, 469-512.  
Dörnyei, Z. (1998). Motivation in second and foreign language learning. Language Teaching, 31, 117-
135. 
Dörnyei, Z., & Ottó, I. (1998). Motivation in action: A process model of L2 motivation. Working 
Papers in Applied Linguistics (Thames Valley University, London), 47, 173-210. 
Gardner, R. C. (1985). Social psychology and second language learning: the role of attitudes and 
motivation. London: Edward Arnold. 
Williams, M., & Burden, L. R. (1997). Psychology for language teachers. Cambridge: Cambridge 
University Press.  
 
  
Handout: Second language learning motivation 2. 
 
Please read the following questions and answer them briefly.  Then discuss your answers in small 
groups. 
1. Summarize the main approaches to L2 motivation research. Why do you think the field evolved 
in so many multiple directions?  
 
 
 
 
 
2. We have reviewed a number of theories. Which one comes closest to your own experience in 
terms of your own L2 motivation? Which one is really different from what you have 
experienced? 
 
 
 
 
 
3. Think back to your experience as a language learner and discuss in what ways your teachers 
influenced your motivation. If you were to become a teacher, what steps would you take to 
motivate your students?  
 
 
 
 
4. Apart from the teachers’ role, what are some of the most important factors contributing to 
students’ motivation? Design a study to investigate those issues.  
 
 
 
Handout: Self-regulation in language learning 
 
Please read the following questions and answer them briefly.  Then discuss your answers in small 
groups. 
1. What are some of the ways self-regulation might be defined?  
 
 
 
2. Why is it important that we regulate our own learning?  
 
 
 
3. What are some of the differences/similarities between self-regulating the learning process and 
using learning strategies?  
 
 
 
4. Think back to your own foreign language learning experiences and recall how you were 
able/unable to regulate you own learning.  
 
 
 
5. Based on your experiences, what can you teach other students about foreign language learning? 
 
 
  
Handout: Willingness to communicate 
 
Please read the following questions and answer them briefly.  Then discuss your answers in small 
groups. 
1. Think back to your experience of foreign language learning. What were the situations in which 
you were willing/unwilling to communicate? 
 
 
 
2. Think of yourself as a proficient user of the English language. What are some of the situations 
in which you are willing/unwilling to communicate?  
 
 
 
3. What are the different topics investigated by MacIntyre and Legatto (2011)? Discuss how 
willing you would be to engage in a conversation about those topics. Would you volunteer to 
participate in a study like that? If not, why not?  
 
 
 
4. Think of yourself as a future English teacher. In your experience what might help learners to 
overcome their unwillingness to communicate. What role might the teacher play to help this 
process? 
 
 
 
5. Design a classroom study to investigate students’ willingness to communicate. Describe the 
research question, the proposed ways of collecting and analysing data as well as the expected 
results.  
 
Handout: Case study 1. 
Designing the research plan 
 
Answer the questions below and keep them in mind when writing up your research plan for next class. 
1. Think of a language learner you know. What makes him/her an interesting CASE? 
 
 
2. Try to formulate some research questions in connection with this CASE. 
 
 
 
3. Think of possible research methods that could be used to investigate this CASE. Use the table 
below to organise your notes. 
 Is there a ready-made 
instrument I could use? 
Purpose of instrument / 
What will it reveal? 
Is it possible to conduct an 
interview about the topic? 
 
 
 
 
Can I use observations? 
 
 
  
Can I use a questionnaire? 
 
 
  
Are there some documents 
that I could analyse? 
 
  
Would it be useful to collect 
some language data? 
 
  
 
4. Consider issues of triangulation. How could you ensure the credibility of your findings? Think 
of possible data sources and instruments that you could use.  
  
Handout: Case study 2. 
Peer feedback on research plans 
 
The questions below can either be used for paired peer-feedback in writing, or they can be discussed 
together with the whole group after students present their research plans orally. 
1. Do you think that your peer’s research plan is feasible overall?  
 
2. Can the research questions be answered with the help of a case study? If not, why not? 
 
 
3. Is the focus of the research questions narrow enough? If the focus is too wide, how would you 
narrow it down? 
 
 
4. Are the proposed instruments suitable? If not, why not? 
 
 
5. Are there any additional instruments that could/should be used? 
 
 
6. Do you see any potential problems/difficulties that the researcher should be aware of? What are 
they? 
 
 
7. Do you have any further suggestions for improving the research design? 
 
 
 
 
